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List of all school board members  
Board member names Date that the board member’s term finishes 

Debra Simes September 2025 

Julie Larcom September 2025 

Desiree Bond September 2025 

Ilona Hanne September 2025 

Brent Woodhead September 2025 

Rev Pat Scaife September 2025 

Olivia Smith September 2024 

Ava Taylor February 2025 

John Barker September 2025 

Maria Taylor September 2025 
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Statement of variance: progress against targets (required) 
[A statement of variance shows the progress you have made over the last year towards achieving the targets set out in your annual implementation plan. It offers explanation for any differences and how you will address targets that were not 

achieved.  

 



 

5 
 

 

 

  



 

6 
 

 
  



 

7 
 

 
  



 

8 
 

 
  



 

9 
 

 
  



 

10 
 

 
  



 

11 
 

  



 

12 
 

Evaluation and analysis of the school’s students’ 
progress and achievement  

 
Curriculum progress across the national curricula: 
Y9 & Y10 Students (PAT Testing 2024) 
 
Year 9 

Our kura chose to do Term 2 testing on Maths, Reading, Vocabulary and Listening. 
These were not adaptive tests and were for their year level.  
 
MATHS: (22 students tested) 

Year 9 students range between Stanine 3-8 for Maths.  
45% (10) students scale score in Term 2 indicate they are at or above for their year 
level. 

 
READING: (23 students tested) 

47% (11) students scale score in Term 2 indicate they are at or above for their year 
level.  
52% (12) students scale score in Term 2 indicate they are working within a Year 6 – 
Year 8 level. 

 
VOCABULARY: (24 students tested) 

Year level Number of students  

10 12 

9 6 

8 2 

7 2 

5 2 

 
LISTENING: (19 students tested) 

Year level Number of students  

10 4 

9 4 

8 6 

7 2 

5 1 

Below 3 2 

 
In Term 4, data for Kahui Ako was required for PAT Maths and Reading. Data in Year 
9 is treated as the year above e.g. Year 9 data in Term 4 is assessed as their Year 10 
data for the following year.  
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Our data showed that: 
 

MATHS: 

The average progress for Year 9 moving into Year 10 within a six-month block is 2.1 
points.  
 
39% (9) students showed progress reflecting Year 9 moving into Year 10. This 
included students who were already at or above, but also includes students who 
moved down but still progressed.  
 
34% (8) students did not progress from the Year levels recognised in Term 2 (Y6-Y8). 

 
READING: (23 students tested) 

The average progress for Year 9 moving into Year 10 within a six-month block is 2.1 
points.  
 
Students showed progress reflecting Year 9 moving into Year 10. This included 
students who were already at or above, but also includes students who moved down 
but still progressed.  

 
Year 10 

Our kura chose to do Term 2 testing on Maths, Reading, Vocabulary and Listening. 
These were not adaptive tests and were for their Year level.  

 
MATHS: (33 students tested) 

Year 10 students range between Stanine 3-9 for Maths.  
57% (19) students scale score in Term 2 indicate they are at or above for their year 
level. 

 
READING: (34 students tested) 

41% (14) students scale score in Term 2 indicate they are at or above for their year 
level.  
58% (20) students scale score in Term 2 indicate they are working within a Year 8 – 
Year 9 level. 

 
VOCABULARY: (34 students tested) 

Below show the number of students at each year level 

Year level Number of students  

10 21 (64%) 

9 3 

8 6 

7 3 

6 1 
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LISTENING: (32 students tested) 

Below show the number of students at each year level. One student was below Level 
3. 

Year level Number of students  

10 12 

9 - 

8 8 

7 6 

4-6 5 

 
In Term 4, data for Kahui Ako was required for PAT Maths and Reading. Data. The 
data does not show progression stats for Year 10 moving into year 11, so data is based 
on the Year 10 progression*.  
 
Our data showed that: 
 

MATHS: 

The average progress for Year 10 moving into Year 11 within a six-month block is 2.5 
points*. 32 students were tested in Term 4. This test was also adaptive, which was 
different to the Term 2 tests which may have caused a variation in results. Some 
students did not complete the testing during Term 2 which also makes the data 
somewhat inaccurate. 
 
37.5% (12) students showed on track progression moving into year 11. This included 
students who were already at or above, but also includes students who moved down 
but still progressed.  
 
53% (17) students did not progress from the Year levels recognised in Term 2 (Y6-
Y8), with some students regressing. 
 
Four students did not do the testing in Term 2 but identified at a Year 7-8 level). 

 
READING: (28 students tested) 

The average progress for Year 10 moving into Year 11 within a six-month block is 4 
points*.  
 
50% (14) students showed progress reflecting Year 10 moving into Year 11. This 
included students who were already at or above, but also includes students who 
moved down but still progressed.  
 
10% (3) students’ progress from the Year levels recognised in Term 2 (from Y8-Y9 to 
Y10). 
 
Two students did not do the testing in Term 2 but identified at Year 8-9 level. 
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EASTTLE 

Year 9 

27 Year 9 students completed the Easttle writing assessment. Students showed data 
ranging from 2A – 6B. Below show the number of students at each level 

Level Number of students within level (e.g. 4B, 4A, 4P) 

2 3 

3 2 

4 12 

5 8 

6 2 
 

Year 10 

36 Year 10 students completed the Easttle writing assessment. Students showed data 
ranging from 1B – 6P. Below show the number of students at each level 

Level Number of students within level (e.g. 4B, 4A, 4P) 

1 1 

2 1 

3 2 

4 12 

5 12 

6 8 
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How has local curriculum been used to enhance engagement and 
achievement? 

The Level One History course explored the concepts of Mana, Turangawaewae and 
Whakapapa in a range of different contexts, such as The Treaty of Waitangi, The New 
Zealand Wars, The Land March, The Māori Language Petition, Bastion Point, The Invasion 
of Parikaka, and Toitu Te Tiriti. Students engaged with real interest and passion as we were 
able to connect our current social context with everything connecting back to Te Tiriti o 
Waitangi and the generational responses to protest.   
 
Our junior English programme explored the theme of Identity and Whakapapa throughout 
the year where we focused on understanding our own identity and how our ancestry 
contributes to who we are. We studied the poetry and short stories of New Zealand authors 
such as Patricia Grace and Witi Ihimaera where we explored the ideas of Te Ao Maori and 
how our world view shapes our sense of Mana. Student engagement was strong as the 
students really enjoyed focusing in on themselves and their family stories to help recognise 
important elements of their Identity.   
 
The new Level 1 Science course now incorporates local curriculum, rich relevant contexts, 
Mātauranga Māori and scientific literacy skills and capabilities seamlessly. The focus of this 
course was on “Tiakitanga o te Tāiao” with a big picture question of whether predator free 
NZ 2050 is achievable, by looking at what is being achieved in Taranaki and beyond. We 
also more broadly looked at other serious scientific challenges for Aotearoa, around mis and 
dis information and climate change.  
 
Other senior Science classes have also incorporated the local curriculum, e.g. the level 1 
science and level 2 biology students start the year with ecology and visit Rotokare Scenic 
Reserve to conduct authentic field work and collect data to support their learning in the 
classroom.  
 
L3 biology students look at complex socio-scientific issues that are relevant to Aotearoa and 

select and test the efficacy of ‘natural remedies’ – all highly engaging, locally relevant and 
real scientific experiences.  
 
Y12 Chemistry students test the Patea river water, and research superphosphate fertiliser 
to identify the advantages and environmental impacts of using this on Taranaki farmland. 
Physics students explored usage of a solar panels in NZ, the pros and cons etc.  
 
In junior science we continue to offer context rich opportunities to learn about the capabilities 
needed by scientists – with our high interest Y9 Hāngi – earth science unit which pulls 
together physics and chemistry learning, and our highly engaging year 10 Forensics unit. 
 
The Y10 science badge initiative continues to be popular and allows these students to look 
further into scientific contexts they are particularly interested in, invariably this enhances the 
opportunity for exploration within a local setting. For example – they have collected and 
identified rocks from local beaches, explored local insects, bird and plant life, and explained 
how they look after certain animals on their farms. 
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In Senior English for creative writing, students were encouraged to write on the topic of a 
favourite local setting so many students chose to describe prominent beaches in New 
Plymouth or those further around the coast such as Opunake or Okato. Other students 
chose events such as the Stratford Speedway. Bush areas at the base of Mount Taranaki, 
as well as the flora and fauna leading up to the summit, were also discussed in class and 
utilised within pieces of writing. 
 
Within the Shakespeare units carried out within junior classes, the Stratford setting with its 
streets named after characters in Shakespeare’s plays was terrific in providing prompts for 
discussion and understanding of how history embeds itself in different locations around the 
world. It makes comprehension much easier and relative. Also, the clocktower with its Tudor 
colours and Romeo and Juliet figures is terrific and makes the historical study come to life. 
 
Senior PE students went on a trip up Taranaki Maunga. We used this local taonga to support 
our learnings for a couple of Achievement Standards.  

- Level 2 PE was for AS91333 Analyse the application of risk management strategies 
to a challenging outdoor activity where students had to plan and prepare for this trip 
analysing the risks involved with their planned tramp and how to mitigate them. 
Taranaki Maunga was the perfect setting as the quickly changeable weather 
conditions and stratovolcano landscape made for a challenging outdoor activity. 

- Level 1 PE was for AS92019 Demonstrate understanding of influences on movement 
in Aotearoa New Zealand. The movement context was the tramp planned by the Year 
12’s as a challenging outdoor activity and the influences were Te Ao Māori - looking 
at the Māori myth and legends about how Taranaki maunga came to be where it is. 
Also, the Sociocultural influences in terms of why local iwi and hapū consider it a 
sacred and significant place and the tikanga when on the maunga. 

- Our Year 12 and 13’s also completed the Tough Guy and Gal mud run with obstacles 
in Wainuiomata. This was a great opportunity to explore a park outside of our 
province and immerse our students with thousands of others from around the lower 
north island. 

 
In Senior History this year the topics and contexts we studied were collaboratively chosen 
according to student interest and resource availability. Eugenics was voted as an interesting 
topic that was relevant to all students. This topic of World Eugenics and New Zealand 
Eugenics led to exploration of how it initially started in America and spread to Germany and 
inevitably New Zealand at varying scales. This topic was linked to local curriculum as an 
Anglican school with underpinning Christian values in a world that values appearance and 
perfection.  
 

This topic allowed students to look at how Māori had been affected by New Zealand 
Eugenics aimed at assimilation of the Māori ethnic group to become Europeanised and the 
place that ethics plays, if any, in the interference with genetics and nature. Strong 
discussions were held to develop the art of constructing a convincing argument. Students 
were able to speak from a personal place to do with their ethnicity and personal beliefs. 
Plunket’s role in New Zealand Eugenics (Truby King founder) was also studied. The 
concepts of continuity and change was important in looking at what has changed and what 
continues. Eugenics is also relevant to our students from farming communities who have 
seen eugenics on the farm to do with animal breeding.  
 
We also explored the invasion of Parihaka as a NZ topic that is significant to New 
Zealanders. Parihaka is a settlement that is close to our Kura in Taranaki and the story is 
important especially now when it is learnt using both pakeha and Māori perspectives.  
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In Senior Classical Studies the concept of manaakitanga was studied in comparison to 
another ancient society (Greek) that had the concept of Xenia which was equally important 
to this society.  
 
The role of women in 21st century was analysed as compared to Greek society. Statistics of 
female employment in NZ and Taranaki were analysed as well as how patriarchal opinions 
continue to hold women back. This is in regards to equal pay, ethnicity and types of 
employment in Taranaki to do with women. We are a girls’ school, so these matters are 
important especially with a future focus.  
 
We also briefly studied the eruption of Mount Vesuvius and Pompeii. This was analysed in 
terms of similarities to Stratford being close to a dormant volcano ‘Maunga Taranaki’.  
 

How have our curriculum areas given effect to Te Tiriti? 

In our curriculum areas/subjects, we have given effect to Te Tiriti o Waitangi by incorporating 
Te Ao Māori perspectives and fostering understanding of key Māori concepts such as Mana, 
Whakapapa, and Turangawaewae. 
 
In Level One History, students examined pivotal events and movements, including the 
Treaty of Waitangi, the New Zealand Wars, the Land March, Bastion Point, and the Māori 
Language Petition. These contexts encouraged students to explore the historical promises 
and breaches of Te Tiriti and their generational impacts, connecting the past to present-day 
social issues. This focus helped students engage deeply with New Zealand’s bicultural 
history and appreciate its relevance today. 
 
In junior English, the theme of Identity and Whakapapa was central, allowing students to 
reflect on their ancestry and its role in shaping their identity and sense of Mana. Through 
the works of Patricia Grace and Witi Ihimaera, students encountered Māori worldviews and 
explored how cultural perspectives shape storytelling and self-understanding. Personal 
storytelling activities further strengthened their connection to the material. 
 
English classes have studied various bilingual texts such as works by Witi Ihimaera, “A 
Game of Cards” and “Beginning of the Tournament” and others by Patricia Grace such as 
“Going for the Bread,” “It Used to be Green Once” and “The Trolley”. Leading up to these 
studies, students discussed and worked on activities involving Maoritanga and historical 
village life. This involved various terms and cultural references which assist with a broad 
understanding of the Māori tikanga. 
 
Each of the new Level 1 PE standards having a Maturanga Māori focus meant introducing 
new kupu to ākonga during the year. All students who attempted these new standards 
passed the 2 internal standards bar one student who did not submit work. In these standards 
they had to show their understanding of these Maturanga Māori terms by applying them to 
movement contexts and also use the Māori myths and legends associated with our Taranaki 
maunga, why local iwi and hapū consider it a sacred and significant place and the tikanga 
to abide by when in the National Park. 
 
Our juniors got to experience a range of Māori games and sports as part of a movement 
unit. We had Sport Taranaki and TSSSA representatives come in and take one Year 10 
class through some new Māori games. Lots of kupu rich learning and new experiences for 
our girls.  
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How we have given effect to Te Tiriti o Waitangi  

All effects to Te Tiriti o Waitangi have been reported on in the Statement of Variance 
Report on pages 6 and 7 and in the Evaluation and Analysis of the School’s students’ 
progress and achievement specifically on page 21 of this Annual Report.  
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Statement of compliance with employment policy  
For the year ended 31st December 2024 the Taranaki Diocesan School for Girls Board: 

•  Has developed and implemented personnel policies, within policy and procedural frameworks to ensure 

the fair and proper treatment of employees in all aspects of their employment.  

•  Has reviewed its compliance against both its personnel policy and procedures and can report that it meets 

all requirements and identified best practice.  

•  Is a good employer and complies with the conditions contained in the employment contracts of all staff 

employed by the Board.  

•  Ensures all employees and applicants for employment are treated according to their skills, qualifications 

and abilities, without bias or discrimination.  

•  Meets all Equal Employment Opportunities requirements. 

 

The following questions address key aspects of compliance with a good employer policy:   

Reporting on the principles of being a Good Employer 

How have you met your obligations 
to provide good and safe working 
conditions? 

Health and Safety is an agenda item at every board 
meeting with the principal providing a Health and 
Safety report. Health and Safety policies are reviewed 
at least, annually. 

What is in your equal employment 
opportunities programme?  
How have you been fulfilling this 
programme? 

Equal access to employment opportunities based on 
merit, without fear of discrimination or harassment. 
Programme incorporates employment processes and 
policies and undergoes regular review. AIS (Assoc. of 
Integrated Schools) supports fulfilment of EEO 
programme.  

How do you practise impartial 
selection of suitably qualified 
persons for appointment? 
  

All positions are advertised through the Education 
Gazette. Recruitment and appointment processes are 
documented. External consultant engaged by board 
for Principal recruitment and appointment. Principal 
responsible for recruitment of all other staff and 
ensuring complies with legislation, Ministry and board 
policies. 

How are you recognising, 
− The aims and aspirations of Māori,  

− The employment requirements of 
Māori, and  

− Greater involvement of Māori in the 
Education service? 

As a state-integrated school with Anglican special 
character, Taranaki Diocesan board is committed to 
embedding Te Ao Māori within all aspects of our kura. 
Examples where the board supports our principal in 
enabling greater involvement of Māori are learning Te 
Reo and kapa haka by staff as well as students (often 
together as whole school).   

How have you enhanced the 
abilities of individual employees? 

Professional Development is integrated into the staff 
culture. Principal undergoes Professional Growth 
Cycle (PGC) supported by external education 
consultant.  Through individual PD programmes (AP 
is currently completing master’s qualification 
supported by the school) to Kahui Ako-offered 
workshops that upskill staff, the Boards view is that 
every staff member, including support staff are 
supported in developing skills and attributes. 

How are you recognising the 
employment requirements of 
women? 

Taranaki Diocesan’s Principal, Deputy Principal, 
Assistant Principal and Deans are all women.  
Parental and family commitments, as well as 
commitments to professional development and 
external responsibilities are acknowledged by the 
board. Leave to support these responsibilities is 
granted as appropriate. 
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How are you recognising the 
employment requirements of 
persons with disabilities? 

The board is cognisant that diversity enhances the 
workplace and, through the principal, supports 
specific requirements of persons with disabilities.   

  
Good employer policies should include provisions for an Equal Employment Opportunities (EEO) 
programme/policy. The Ministry of Education monitors these policies: 
 

Reporting on Equal Employment Opportunities (EEO) 
Programme/Policy 

YES NO 

Do you operate an EEO programme/policy? YES   

Has this policy or programme been made available to staff? YES   

Does your EEO programme/policy include training to raise 
awareness of issues which may impact EEO? 

YES   

Has your EEO programme/policy appointed someone to 
coordinate compliance with its requirements? 

YES   

Does your EEO programme/policy provide for regular reporting 
on compliance with the policy and/or achievements under the 
policy? 

YES   

Does your EEO programme/policy set priorities and objectives? YES   
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Financial statements  

Statement of responsibility signed and dated 

This statement is signed by the principal and the presiding member. It acknowledges that the school board is 

responsible for the preparation and accuracy of the financial statements and states that the school board has 

established and maintained a system of internal control to safeguard the assets of the school or kura. 
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Statement of comprehensive revenue and expense 

This statement summarises the revenue and expense of the school or kura over the financial year. It shows 

whether the school or kura has managed to operate within the funding they have received. 
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Statement of changes in net assets/equity 

This statement shows the value and movements of the Government’s investment over the course of financial 

year in the school or kura, (this is known as ‘equity’) in the financial statement. 
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Statement of financial position 

This statement shows everything the school or kura owns (assets) and everything it owes (liabilities) as at 31 

December of that year. 
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Statement of cash flows 

This statement shows all cash received and all cash paid by the school or kura over the financial year. 
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Notes to the financial statements 

The notes to the financial statements provide an extra level of detail that supports the information shown in 

the front of the accounts. 
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Kiwisport funding 

 

 


